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Byn makanada yeyy KoMMYHUKAUUACBLIHBIH AKMYAnOyy-
JIy2y JiCaHa aHblH Kenmu my3yyoecy, aoamoap MeHeH NUKUp
anviuyyoazel He2useu pony HCOHYHOO Maareimammap bepui-
2en. Yeyy kommyHuxayus npoyeccunoe KabapiooHy mak Kd-
ObLL ALYy HCAHA UHMEPNPEMAYUSIOO HCOHOOMOYYAYey Kama-
pbl cypommenem. Yayy Hamuliicanyy KOMMYHUKAYUSHBIH ay-
Koiuvl Oonyn scenmenem. OHoil O0n20H KADAPAOOHY yeyycy3
myypa amec myuyHyyOOH HAMBIUNCALYY KOMMYHUKAYUSL Y3~
nem 0a, KabapiooHy JCOHOMKOH MAPANMbIH KOHYLY KATblllbl
JiIce auyynanblulbl MYMKYH. Yeynyn scamkan HepceHu naccug-
OYY Kabbll anyyoa jHce dHcasvln anyyoa yeyyuynap 6300PYHYH
OUNUMUH JCAHA TUHEBUCTIUKANBIK OUNUMUH TMEKCMe KAMMbLIL-
2aH MAANLIMAMKA KOWLYY MEHeH 6300pY Y2Yn JCAMKAH HepCeHU
UHMEPNPEemayusioo2o akmugoyy keizvicbluiam. Tunou yiipeo-
HYY KO300120H Y2y 4bleyyHYy MAanan Keliam, MblHOA mulOblii-
Mapobl AHLIKMOO HCAHA ANAPObIH MAAHUCUH KAOBLI00O cmpa-
meausicel NAuOANaHbLIAM.

Hezuzeu co300p: KOMMYHUKAYUs, KOHMEKCM, KAmaiap,
KpeamusoyyayK, UHHOBAYUALIK uwimep, 6aanoo, yeyyuy, auHe-
BUCMUKA, UHMEPNPemayusi, Cmpamezus.

B smoii cmamve onucvisaemcs mo, ymo caywlanue — 3mo
CNOCOBHOCHb MOYHO NPUHUMANb U UHMEPRPEMUPO8Amb c000-
wenus 6 npoyecce Kommynuxayuu. IIpociywusanue — 5mo
KII0Y KO 6cell 3¢hghekmugHoll KommyHukayuu, u 6e3 803mModlc-
HOCMU 3(@eKmusHo cayuames cooduenus, Ciymarowue mo-
2ym noHAms uH@opmayuio, mexcm u opyaue, HenpasuibHO —
KOMMYHUKAYUs 6 MAKOM CIyHde paspyulaemcs, u omnpagumeis
coobwenuss Modicen Obims 2YO0KO PA30YAPOBAHHBIM, HIMO MO-
Jcem npugecmu e20 K pasopadcenuio. Boanu om naccuenozo
npuema u 3anucu Ciyxo8020 6800d CAyuwamenu aKmMueHo 60-
6lIeYeHbl 6 UHMEPNPEeMayuio mozo, Ymo OHU CALIWAM, Npu-
BHOCA C80U COOCMBEHHbIE SHAHUA U TUHSBUCTNUYECKUE SHAHUS 8
unghopmayuio, cooepacawyioca 6 mexcme. Hzyuenue azvika
mpebyem CcneyuanrbHol no020MO6KU Olsi NPeOHAMePEeHHO20
NPOCIYUMUBAHUSA, 6 KOMOPOM UCHOAL3VIOMCA PA3TIUYHbIE CIpPa-
mezuu 0151 OnpedeneHUs: 36YK08 U NOHUMAHUSA UX CMbICIA.

Knwouesvie cnosa: xommynuxayus, Koumexcm, owiubxu,
KpeamusHoCmb, UHHOBAYUOHHbIE PAOOMbL, OYeHUBAHUE, CIy-
wamenv, TUH2BUCMUKA, UHMEPRPEMAYUs, CIPAMeSUs.

In this article describes listening is the ability to accura-
tely receive and interpret messages in the communication pro-
cess. Listening is key to all effective communication, without
the ability to listen effectively messages are easily misunder-
stood — communication breaks down and the sender of the mes-
sage can easily become frustrated or irritated. Far from passi-
vely receiving and recording aural input, listeners actively
involve themselves in the interpretation of what they hear,
bringing their own background knowledge and linguistic know-
ledge to bear on the information contained in the aural text.
Language learning requires intentional listening that employs
strategies for identifying sounds and making meaning from

202

them. The message should be given clear and accurate to the
listeners. The interpretation will be clear if sender gives clear
messages to receiver. As a result, the communication gives
positive results.

Key words: communication, contexts, mistakes, creati-
vely, innovative works, evaluate, listener, strategies.

«The most basic and powerful way to connect to
another person is to listen. Just listen. Perhaps the
most important thing we ever give each other is our
attention» - Rachel Naomi Remen.

Listening is the language modality that is used most
frequently. It has been estimated that adults spend almost
half their communication time listening, and students
may receive as much as 90% of their in-school informa-
tion through listening to instructors and to one another.
Often, however, language learners do not recognize the
level of effort that goes into developing listening ability?.

Far from passively receiving and recording aural
input, listeners actively involve themselves in the inter-
pretation of what they hear, bringing their own back-
ground knowledge and linguistic knowledge to bear on
the information contained in the aural text. Not all liste-
ning is the same; casual greetings, for example, require a
different sort of listening capability than do academic
lectures. Language learning requires intentional listening
that employs strategies for identifying sounds and ma-
king meaning from them.

Listening involves a sender (a person, radio, and te-
levision), a message, and a receiver (the listener). Liste-
ners often must process messages as they come, even if
they are still processing what they have just heard,
without backtracking or looking ahead. In addition,
listeners must cope with the sender’s choice of vocabu-
lary, structure, and rate of delivery. The complexity of
the listening process is magnified in second language
contexts, where the receiver also has incomplete control
of the language.

Given the importance of listening in language lear-
ning and teaching it is essential for language teachers to
help their students become effective listeners. In the

1 Approaches to the development of listening skills in ELT:
A state of the art; M.A. Esperanza... 2009. - PP. 27-29.
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communicative approach to language teaching, this
means modeling listening strategies and providing liste-
ning practice in authentic situations: those that learners
are likely to encounter when they use the language out-
side the classroom.

There are 5 approaches in the listening model:
Appreciative;

Empbhatic;
Comprehensive;
Discerning;

. Evaluative;

The mark of a good educator and trainer is someone
who can format, and re-format, any content to reach each
listener. Using these 5 approaches depends on the envi-
ronment in which you are involved. The selection of the
approach also involves the 3 environmental factors of
focus, motivation, and behavioral indicators. Those who
choose to be better communicators will combine the
approach with the environmental factor, and create a
successful listening style.

Appreciative approach is used when the listener
wants to be entertained and feel good about them.
Details of the conversation or presentation have little
relevance to the listener.

The listener who continually uses this approach
might find more miscommunications because he or she
lacks attention to details. This approach is proper to use
when the focus is laid back and relaxed and the motiva-
tion to listen is for entertainment, inspiration, or enjoy-
ment. Behavior indicators of this approach are:

- paying attention to the style of the presentation
then the actual content;

- responding to the color, sound, or language;

- and appearing to be relaxed;

Emphatic listener is one who wants to reassure the
speaker that they understand the message being commu-
nications. Listeners who use this approach tend to give
the feeling that they really do care. What they will listen
for are emotions in the message. If technical data is
being given, the empathic listener will tend to miss much
of the message.

Focus of the empathic listener is to support the
speaker as they talk through concerns. If there are no
concerns and only factual information is given, the
listener will become disinterested in the topic. This liste-
ning approach is motivated by providing an opportunity
for the speaker to share thoughts and feelings. They tend
to accept the message without judgment so that they can
learn from the speaker’s experiences. Empathic listeners
will ask open-ended questions to keep the message mo-
ving, allowing the speaker to share without fear. Psycho-
logists use this approach with their patients in sessions to
help draw out information that otherwise might not
become known.
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This is a good approach during training and safety
meetings unless the information is of a technical nature.
If a test follows, there is another approach that works
best: the comprehensive approach.

People who exhibit the Comprehensive approach to
listening want to understand what is being said. They do
this by carefully organizing the information and tying it
into what they already know. If a speaker seems disorga-
nized, the comprehensive listener will organize the infor-
mation in their mind so they can understand the topic.
The comprehensive listener focuses on the topic by
organizing the information being presented so that it
makes sense to them. They are motivated by relating the
topic to their own experiences. They also seek to under-
stand the main idea and how it is supported by the
speaker’s message. Behavioral indicators of this liste-
ning approach are elaborating on what has been said and
summarizing the message. The comprehensive listener
will often replay the message in his or her own words.
During refresher training and job briefings, the compre-
hensive approach works well.

Individuals who use a Discerning approach to liste-
ning are usually note takers. The details of a subject are
of great interest to this listener. In addition to paying at-
tention to the details of the subject, this listener watches
for distractions and frequently will disconnect from con-
versation if they are unable to concentrate on the subject.
Discerning listeners focus on getting all the information
they can. They are motivated to determine the main mes-
sage, decide what is important, and make sure nothing is
misused. Asking questions to clarify is one of the
primary behavioral indicators. This type of listener often
wants to ensure that he or she has accurately recorded
information and often asks the speaker to repeat the
information. When working in a high-risk environment,
the discerning approach is the most effective way to
listen. Writing down the information helps the brain
“lock the information in” and causes us to not miss a po-
tential hazard. Additionally, the listener may be required
to “read-back” the information to confirm the details.
Looking for the facts to back up what the speaker says is
a tendency of the Evaluative listener. If the information
is not backed up by verifiable facts, this listener will dis-
count the speaker as a non-expert. An evaluative listener
might have a mental argument with the speaker and not
respond to the information until the content is verified. If
this listener doesn’t like what the speaker is saying, he or
she will mentally “check out” and may even physically
leave the conversation. The evaluative listener’s focus is
to make a decision based on the information provided.
This type of listener is motivated to judge the informa-
tion by personal beliefs and the speaker’s motives. Beha-
vioral indicators of the evaluative listener may include
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the tendency to actively agree or disagree with the
speaker as well as the inclination to give advice to the
speaker.

This listening style can be useful when conducting
“best safety practice” reviews. Questioning why a pro-
cess or procedure is done can be helpful. However, be
careful of overusing this style because others may feel
uncomfortable. They may feel that you are challenging
them unnecessarily.

Literature:

1. D. Renukadevi. The Role of Listening in Language Acqui-
sition; the Challenges & Strategies in Teaching Listening;
(2014). - PP. 59-63.

2. M.A. Esperanza. Approaches to the development of liste-
ning skills in ELT: A state of the art; 2009. - PP. 27-29.

3. Anderson, Anne and Lynch, Tony. Language Teaching, A
scheme for teacher education: LISTENING. 1988. - PP.33-
35

4. Brown, Gillian - Listening to Spoken English, Second Edi-
tion. - Longman, 1990. - P. 178.

Penensenr: k.nmea.H., foueHT bopkomes M. M.

204



